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Lesson Detalils

Materials

Laptop/computer

CHES Holocaust Testimonies
Life Story Worksheets

My Maps on Google

Paper for Mind map or access

to Mind Map website/software.

Time

180 mins



Intended Learning Objectives

Mapping/Visual Data

Students will develop
greater geographical
knowledge as they explore
the stories of Holocaust
survivors and map their
journeys from Europe to
Canada. They will have to
represent these journeys by
accurately mapping data
points onto a digital data
mapping platform.

Empathy

Students will build empathy
by listening to the personal
accounts of survivors,
examining the life stories of
survivors and relating the
content of their own lived
experiences and family
histories.

Historical Analysis

This lesson will prompt
historical analysis as
students examine the
causes and consequences
of historical phenomena
and the changing socio-
poltical contexts in Europe
through personal
testimonies.



Voices of Holocaust Survivors

Why is testimony important?
¢ |t adds a very real human element to historical events.
e |t demonstrates the consequences of systemic and institutional racism on human relationships, the
psyche, societies, political systems etc.
e Testimonies also reveal the intergenerational impacts of Genocide.

Preparation:

To prepare for this lesson, read the survivor profiles and if possible, watch the testimonies to select at
least two of the videos for your class to watch. It is recommended that you select at least one child
survivor video and one adult survivor video. Your class may watch more than two, time permitting!

Visit the CHES Website to access full length videos of Holocaust survivors from the Ottawa community:
https://chesatottawa.ca/ottawa-holocaust-survivors-testimonials-full-length/

Step #1: 5-minute review

Before shifting the focus to survivor testimony, it is important to review the historical context in

which these testimonies are embedded. As such, you may prompt your students to briefly discuss

what they have learned about the Holocaust thus far via prior knowledge, the Gallery Walk Activity, and the
Research and Report Worksheets.

Step #2: Pre-amble

Let students know that they will watch two testimonies of Holocaust survivors who resettled in Ottawa after
the war. While there may be some common themes that thread the testimonies together, the experience of
each survivor is unique and represents their own individual lived experience within a specific historical context.
Remind students that the content of the videos may at times be distressing and that they may take

a break or check in with you if needed.



https://chesatottawa.ca/ottawa-holocaust-survivors-testimonials-full-length/

David Moskovic

Born in 1929 in Konus,
Czechoslovakia. David
speaks about his
experience in the
Bunalager (Buna) slave
labor camp and the
Buchenwald concentration
camp.

Survivor
Profiles

Dr. Agnes Klein

Born in 1937 in Brasov,
Romania. As a child
during the war, Agnes
survived on a farm in
Romania and re-
located to South
America and then
Canada after the war.

Judy Young Drache

Born in 1943 in
Budapest, Hungary. Judy
survived the Holocaust as
a hidden baby in
Budapest. She was raised
by her mother’s cousin
after her parents were
deported.




Jessica Fiksel

Born in 1930 in Lwow,
Poland. As a child, she

survived the war by
hiding in a small
dugout underneath a
goat stable with her
father for 22 months.

Tova Clark

Born in 1939 in Opeln,
Germany. Tova and
her family escaped
Nazi Germany and
lived as Jewish refugees
in Shanghai, China.

Vera Gara

Born in 1933 in
Vienna, Austria. Vera
details her childhood
living in a Hungarian
ghetto and surviving
the Bergen-Belsen
concentration camp.

Kati Morrison

Born in 1940 in Budapest,
Hungary. Kati survived
the Holocaust by hiding
in a safe house with her
little sister, her
grandmother and her
grandmother’s sister.



Raoul Korngold

Born in 1936 in
Strasbourg, France. As a
child, Raoul escaped the
occupied areas of northern
France and survived under
a false identity in the south
of France.

Elly Bollegraaf

Born in 1940 in
Amsterdam. Elly
survived the war as a
hidden child placed
with a family in the
south of Holland.

Cantor Kraus

Born in 1923 in Uzhorod,
Czechoslovakia. Cantor
speaks about his
experience in the

Bor labor camp in Serbia
and the Bergen-Belsen
concentration camp in
Germany.

Dr. Erwin Koranyi
Born in Budapest,
Hungary in 1924. He
survived with the
help of a Schutz-pass
given to him by
Raoul Wallenberg.




Step #3: 5-minute Essay

After watching the Holocaust survivor testimonies, ask students to write a 5-minute essay on what they
think and how they feel. This is a way of recording their initial reactions and also, helping them start to
process the lived experiences that were recounted by the survivors. The idea is to write continuously
for 5 minutes without stopping.

Step #4: Think, Pair, Share
After the 5 minutes, ask students to pair up with a peer and share. Once they have shared their initial
thoughts, lead a whole class discussion using the following prompt questions:

1) What were the immediate impacts of racist policies on the survivors?
2) What were the intergenerational impacts of the racist policies on the survivors and their families?

Types of impacts:

e Familial/ relational

e Financial

e Psychological/ mental
e Emotional

¢ Physical

e Developmental

e Societal

e Cultural/Religious

3) How did the child survivor experience the Holocaust differently than the adult?



Life Story

In this activity, students will reflect on their lives and the events and circumstances that make up their life story
while diving deeper into the life stories of Holocaust survivors. The ultimate purpose of this activity is meant to
help students relate more closely to the Holocaust survivors.

Step #1: Ask Students to fill in the Life Story Graphic

Students will use the Life Story Graphic to demonstrate through words and/or drawings, the various
components of their lived experiences as well as the lived experiences of the Holocaust survivors. For example,
under culture, students may name some cultural traditions they observe. Under family and relationships, they
may name the people who are closest to them and the significance of these relationships in their lives.

Step #2: Add the survivor's perspective

Once students have filled in their own graphic, ask them to do the same for one of the Holocaust survivors
whose testimony they watched. Ask students to consider what life story components may be missing or not
mentioned in the testimony.

Step #3: Discussion
After students have completed both life story graphics, lead a class discussion using the following prompts:
e What aspects of the survivor's life were most impacted by the events of the Holocaust?
e Provide specific examples that demonstrate how the life components (i.e., family, education. relationships.
culture, goals etc.) were impacted.
e What similarities or differences do you see between your life story and the story of the survivors?
e How might your life be different if you or one of your family members had experienced what the survivor
went through?
e How might the life of the survivor been different if they were not victims in the Holocaust?
e What would it be like if one of your life story components was taken away? For example, if you were no
longer allowed to pursue your passion and dreams or if your language or cultural traditions were banned?
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Mapping Legacy

Step #1: Trace the survivor's journey

Ask students to use My maps on Google to trace the Holocaust Survivor's journey from Europe to Ottawa,
Canada. Ask them to start with where the survivor was born and add markers on each location the
survivor mentions in their testimony. If the survivor provides descriptions related to the location (i.e.,
significance, events that happened at the location etc.) they may also add those to the map. Students can
also add pictures of the locations by searching for photos on Google images, saving them on the device
and then uploading them to the map. Once students have placed all the location markers, written
descriptions and/or added photos, they can use the "draw a line" feature to add a straight line that
connects the markers together in the order the survivor recounted. The last marker should be Ottawa.

Step #2: Students trace their own journeys

If you have students who where born outside of Canada or whose parents were born outside of Canada,
encourage them to use My Maps to represent their own personal/familial journeys to Canada. This can
be done by clicking on "Add Layer" which will allow students to map a new route.

Step #3: Discussion
Once students have created their maps, ask them the following questions:
e Genocide, persecution and other humanitarian crises often cause people to flee their countries to avoid
harm. What do you think it was like for the survivor to leave their homes out of fear for their lives?
e What was the greatest challenge when you (or your parents) left your country of origin?
e Think about how the survivor was able to get to Canada. Who or what helped them along the way?
e Do you think the international community has a responsibility to provide refuge for people who are at risk
of prosecution in their home countries? Why or why not? Provide support for your argument.



https://www.google.ca/maps/about/mymaps/

Here's an example of a very simple map displaying some of the basic features of Google My Maps.
Encourage your students to be creative with their maps!

This is a map that details Jane's journey
from WwW2 Europe to Ottawa, Canada.

12 views

SHARE EDNT

B Jane Doe travels

) Jane was bom here

£, Travelling to Poland

@ This is where she hid
@ Jane visited family here
£, Travelling ta France

£, Travelling to Canada

@ Jane lives here now

You can also share this tutorial video
with students to help them get

started!

= = Q¥ ¥ ai ]

EE'} GoogleMy,Maps,lutorial




Survivor Note

Read the following Note from Kati Morrison, a Holocaust Survivor and Ottawa resident out
loud to your class and then have students, fill in the subsequent worksheet.

"Our family were survivors fortunately, and optimists that the world will be a better place after the
Holocaust. It was better that we were alive, together, only our nuclear family. We had no relatives as
they were murdered. We had friends to provide a substitute family. The Holocaust caused my
mother to have tuberculosis (cured after many years) and depression that was only recognized and
treated after coming to Canada in 1979.

To study was our only way to improve our lot in life. Medical school was my choice. However poor
we were, we had hope for a decent life. After coming to Canada due to my marriage, my goal was to
help my family to join me. | loved my work as a psychiatrist, living without fear was and is a gift only
people who did not have it can really appreciate.

But having Jewish children, | could never plan as | did not trust enough in the world's support. |
raised step children and we had a warm, happy family.

The last 15 years, | am visiting schools and institutions when invited, to share my family's story
about the Holocaust. However much it takes out of me, | think, that personal stories are effective in
teaching young people about the dangers of racism, hatred. And | encourage the audience to take
personal responsibility for their beliefs and action regarding standing up against injustice, hatred of
others different from them."

- Kati Morrison. Holocaust Survivor and Ottawa Resident.



How does Kati describe her life in Canada, post-Holocaust?

r

What contributions has Kati made to her community?

s




What message(s) is Kati trying to convey by sharing her experience?

s

How can you apply these messages/lessons to your own life?

s




Causes & Consequences

Preamble

Explain to students, that because of the intergenerational impacts of Genocide, the Holocaust and other
events like it, cannot simply be labelled as "in the past" or merely a "dark history". In fact, the systems that
made the Holocaust possible (racist policies, stereotyping, propaganda, "othering" etc.), remain alive and
well, and continue to operate in modern day society. This is perhaps why antisemitic acts, among other
forms of racism, continue to plague us. In fact, hate crimes in Canada increased by 37 percent in 2020. In
particular, hate crimes related to race or ethnicity doubled.

After the Holocaust, the international community said "Never Again" and yet, we continued to see
Genocides occur in the Balkans (1992), Rwanda (1999), Darfur (2003), Myanmar/Burma (2017) to name a
few. Most recently, The Uyghur population in China are being prosecuted and placed in forced labor
camps. And so, while there has been an ideological condemnation of Genocide and the mechanisms that
allow it to happen, such horrific events continue to persist.

Ask students: Drawing from the testimonies you just watched, why do you think Antisemitism and other
forms of racism and discrimination continue to be a reality for many minority groups around the world?
What do you think may be the root causes behind this?

Listen to students' preliminary thoughts and then ask them to write their answers down.



A helpful tip for identifying the causes of a problem is to ask “why”? repeatedly. For example,
if someone has contracted a disease, ask “why”? This may lead to answers like lack of water
and food. Then, ask “why?" again. This will point to the root causes. Keep going until you
cannot answer the "why?" question anymore.

To dig even deeper, ask: “what are the consequences of the consequences?”. Asking this
question will help you identify the secondary or indirect consequences. If, for example, Jews
were forced to wear identifying badges as a consequence of the Nuremberg Laws, what
effect might this have on their individual lives, their communities, or society at large? A
potential secondary consequence may include attacks on them by fellow germans or a sense
of alienation from their community etc.

List some of the consequences of the Holocaust  List some of the causes of the Holocaust:




LESSON THREE:
Building a Better
Future
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Lesson Details

Materials Time
e | aptops/computers 90 mins
* Mapping Movements

Worksheets

e Padlet



Intended Learning Objectives

B Social Action

Students develop and use the
skills that are imperative to
engaging in social action such
as project planning,
identifying appropriate
tactics, constructing and
sharing a message, and the
use of traditional and digital
approaches.

This lesson will prompt
students to collaborate and
build group consensus
around a digital project idea.
Students will learn about the
guiding principles of
consensus building and
practice making collective
decisions that reflect the
views and perspectives of all
group members.

B Consensus-Building [l Historical Analysis

This lesson will introduce
students to both historical
and modern-day examples
of youth movements.
Students will be asked to
consider how contemporary
tactics may have been used
in historical contexts and
examine how youth
movements have evolved
over time.




Exploring Youth Activism & Movements

Step #1: Introduce the White Rose Movement

Begin by explaining to students that while there were many Germans who readily supported the
Nazi plan to eliminate Jews, there were also many who resisted the fascist regime in a number of
ways. The White Rose Movement was particularly interesting because it was led by a group of
German youth.

Step #2: Show Video
Next, show students the following video about the White Rose Movement:
https://www.youtube.com/watch?v=2tOKRsF6Rr0.

Once students have watched the video, they can read this written document about the Movement as
well.

Step #3: Share Questions List
Both the video and the document should provide them with enough background information to
answer the following questions:

What motivated the members of the White Rose Movement?
What were the main messages of the White Rose Movement?
What tactics did they use to resist the Nazis?

What strengths did they have?

What weakness did they have?

What challenges did they face?


https://www.youtube.com/watch?v=ZtOKRsF6Rr0
https://drive.google.com/file/d/1u-K443_zM_X-Lq5ak9hJuQ2h22eqqZvj/view?usp=sharing

Give students a few moments to reflect on potential answers to these questions independently
before moving on to Step #4.

Step #4: Worksheet

Once students have had a few moments to reflect independently, pair students up, and ask them
to use the worksheet on the next page to organize their answers. If you are teaching on a virtual
platform, be sure to create breakout rooms and provide each pair with a link to the worksheet.

Step #5: Discussion
Once students have completed the worksheet, bring students back into the large group. Discuss
the answers as a class and then ask the class the following reflection questions:

1.1f this movement was happening today, how might it have been different (or similar)?
2. What modern day tools and tactics could you use to resist if the Holocaust was happening today?
3. What role do youth play in making a difference?



White Rose Movement Worksheet

MOTIVATION

What motivated the
members of the
White Rose
Movement?

GOAL(S)

What were the main
goals of the
movement?

MESSAGE

What was the main
message of the
movement?

TACTICS

What tactics were
used to achieve their
goals and spread
their message”?

CHALLENGES &

SUCCESSES
What challenges did the
movement face? What

successes did they have?



Youth Activism in Canada

Step #1: Explore the youth activism Padlet!

Ask students to use this Padlet to learn more
about present-day youth movements and activism
in Canada that focus specifically on anti-racism.
Encourage them to go through each example and
add additional examples that they may have
researched or come across.

Step #2: Discussion

Once students have surveyed the padlet links and
learned more about various youth-led anti-racism
initiatives, ask them to reflect on the following
questions:

What forms of activism stand out most to you?

What messages do you see in these youth activism
examples? What tactics are at play here?

What is the biggest strength youth have when it
comes to leading social change?

£ Sophia Mirzayee « 3h ~ A

~ ~ Youth Movements &
~ Activism in Canada

- _ - https://www.cbc. Anti-Racism
| a/news/canada/n

L itoba/manitoba-

,youth-racism-vid

& newcomers-

1.5986114

Youth-led g
Indigenous =
Movement !

https://padlet.com/mirzayeesophia/xb2ftmveie5Slipt



https://padlet.com/mirzayeesophia/xb2ftmveie5llpt

Tactics

Step #1: Introduce the tactic categories

Explain to students that there are many different ways to engage with anti-racism and work towards
a more equitable and inclusive world. Generally speaking, there are two categories of tactics that
can be used: Digital and Traditional. The next two pages identify some tactics that fall under these
umbrellas. Read them out loud and ask students about their first impressions. What do you think
some of these tactics entail exactly? Are you familiar with all of them?

Step #2: Have students complete the Tactics Worksheet

Pair students together and assign each pair one of the tactics. Each pair will conduct research on
their assigned tactic, using the Tactics Worksheet. If time permits, each pair can present the tactic to
the rest of the class.

Step #3: Add your own tactics

Ask students whether they think there are any tactics that are missing from the list that the class
reviewed. Is there a tactic you have come across that we haven't mentioned? Are there any new tactics
that you can come up with on your own that you haven't already seen anywhere? Add these new tactics
to the list!




Video . :
) Social media
campaigns campaigns

Digital arts

Digital Media
Tactics

E-petitions

Digital
photo essays

Digital
Storytelling



Letter writing

Theatre/music/art

Public
demonstrations
&
Protests

civil disobedience

Traditional Tactics

Occupation

Culture Jamming

Posters




Tactics Worksheet

Name of Tactic:

Description:

Example:

PROS CONS
What are the advantages ? What are the disadvantages ?

In what instances would it be best to use this tactic? Explain your answer:




Class Debate

Assign each student to one side of the debate and have them formulate sound arguments for their
assigned position. Explain to students that there are no right or wrong viewpoints and that this activity is
meant to help them reveal the pros and cons of both approaches. Also remind students not to make
personal arguments but rather, to present evidence and arguments that address the topic itself.

NOTHING BEATS TRADITIONAL ACTIVISM OUT WITH THE OLD & IN WITH THE NEW

Face-to-face organizing and tried and true
tactics are more effective than digital activism on

The internet CAN replace traditional on-the-
ground movements. With the internet, you can

platforms like social media. It may be faster to spread VS mobilize hundreds of thousands of people from

messages on the internet, but this often also means
that campaigns get buried more quickly as people
tend to swiftly move on to the next hot topic. And let's
face it, you can't rush social change! It takes time and
genuine engagement to properly educate people and
build trust and solidarity.

all around the world with a simple click of a
button and at an unprecedented rate! Why
knock on doors, or hand out pamphlets on the
streets when you can write a quick tweet or
send out an e-mail blast? Times have changed,
and so should our strategies!




Addressing Antisemitism

Ask students to brainstorm answers around the following ci)uestions: How does racism, prejudice, and
discrimination manifest in your life, your school, neighbourhood, community? How does it show
up in your relationships, your interactions, or physical environment?

Encourage students to conduct additional research if needed. The¥ can read articles, check the websites
of organizations in their community, or interview teachers, peers, family and community members to
get a better sense of current issues related to anti-semitism.

WHAT WE ALREADY KNOW WHAT WE WANT TO WHERE/HOW WE

g%%UCTO/?\/lNI\;lL-J?\JEIWTBM - KNOW MORE ABOUT CAN FIND ANSWERS




Consensus Building

Step #1: Lay the Groundwork for Consensus Decision Making

Once students have answered their own inquiries around anti-semitism in their communities, ask
students to form their project groups (or make the groups for them). Groups should work together
to decide on one tangible and specific project to undertake that addresses anti-semitism in some
way. For example, if they choose to address anti-semitic vandalism in their school, the students will
then have to come to a consensus around how to address this specific issue. explain to students
that consensus is not reached by a majority vote, nor through compromise, but that it is the result of
negotiation. Its goal is to reach an innovative solution that reflects the perspectives of every team
member. For this reason, consensus building requires active listening and a high degree of
commitment from all team members.

Step #2: Set Guidelines and Parameters
To help students in their discussions and decision-making process, go over the following guidelines
and parameters:

Overall Goals of student projects:
e To address and/or raise awareness about anti-Semitism in school or in the larger community.
e To promote, equity, diversity, and inclusion

Basic Principles of Consensus Decision Making:

1. All group members are equal and have a valid perspective to contribute to the group.
2. Everyone has the right, but not the obligation, to change his/her/their mind.

3. The decision is reached when all the members accept it.

Project Parameters:
e The project must address a specific issue related to anti-semitism in the community.
e The project must not be focused on fundraising for any organization.
e The project must utilize at least one digital medium or social media platform.



Step #3: Open Dialogue

Tell the groups that they have up to 10 mins for open dialogue where they can exchange ideas and
provide suggestions.

Step #4: Discussion Phase

After the open dialogue time has elapsed, groups will enter the decision-making discussion phase
During this phase, students will have to decide on one project idea to work on as a group. They will
have 15-20 mins to reach a consensus on one cohesive idea.

Step #5: Recap and Return

After the allotted discussion phase time has passed, one group member should summarize where the
group stands. If the group has successfully reached an agreement, congratulations! If a consensus has
not been reached, the group goes back to discussion mode. For groups that return to the discussion
phase, you may prompt them by asking: Is there a compromise that can be reached? Is there a new
alternative that hasn’t been suggested yet that everyone might support?

Step #6: Reporting to the Class

Ask one person from each group to explain the project idea that their group have come up with and
why and how they arrived at this decision. This is also a great opportunity for you to vet their ideas,

and offer helpful suggestions. You may also encourage other students to provide feedback to other
groups about their project ideas.

Step #7: Project Planning Process Begins!

Once groups have solidified their ideas, they may begin to work on the Project Canvas and Team
Planning Worksheets. Before students engage with digital platforms, have them read through the
Digital Safety Tips. Last but not least, once students have completed their projects, they may fill out
the Reflection Worksheet.




MOTIVATION

What is the primary
motivation behind
this project?

GOAL(S)

What goals do you
wnat to achieve with
this project?

MESSAGE

What will your main
message be? Who is
Is the audience for
this message?

TACTICS

Which traditional
and/or digital tactics
do you plan to use to
achieve your goals?

Project Canvas




RISK
ASSESSMENT

What are some
potential risks or
challenges you may
face in carrying out
this project?

RISK
MANAGEMENT

How might you
overcome these
potential challenges?

RESOURCES

What resources do
you need to carry our
your project?

BENEFIT

Who will this benefit
and how?

Project Canvas




Team Planning

SKILLS AND INTERESTS ROLE/FUNCTION
TEAM MEMBERS THEY BRING THEY SERVE ASSIGNED TASKS




Digital Safety Tips

While digital platforms are a great resource for conducting research, connecting with others, spreading
your message and calling people to action, the internet, and social media in particular, also comes with
risks. Here are some tips and tricks for staying safe while undertaking a digital project.

Do not divulge personal information

While creating your project, do not give out any personal information such as date of birth, address,
phone number etc. Keep digital interactions and engagement professional

Separate personal accounts from project accounts
you plan to use social media platforms like facebook, instagram or TikTok to raise awareness or

promote your project, it might be a good idea to create a seperate account that is dedicated to your
project. This way, you won't have to mix personal social media content with your
project/initiative/campaign and it also helps protect your identity. Make sure though, that any new
seperate accounts you create are not linked to your real phone number or address etc.

Practice safe browsing

Make sure )I/_ou are using a secure VPN when browsing and that your privacy-enhancing settings are
turned on. This will help you avoid malware and other internet risks.

Be mindful of what you post

Make sure you think through the content you plan to post. Once something is posted, it is hard to go
back and erase. Think about whether your content is appropriate for your intended audience and
consider how someone may react or feel if they see the content. Topics of racism and discrimination can
be very distressing and triggering for some people so keep this in mind and always run your idea by an
adult first!



Reflection

LESSONS LEARNED/ TAKE-AWAYS




Sharing Stories

There are many ways for students to share their stories with peers, their school, community members and
wider audiences. Sharing their story is important because it can help inspire other people to take action on
addressing Anti-semitism as well, or at the very least, help raise awareness on the issue and spotlight
important initiatives and actions.

Step #1 Ask students to brainstorm various mediums they can use to share the story of their projects.
Some examples may include:
e Newspaper outlets

e Local TV or Radio @\\;l\ @ %

e Slideshow 0=

e Podcast - @ —
e Youtube Video

e Blogging

e Etc.

Step #2 It's time for students to craft their stories!

To help them do so, ask students to reflect on the Why? and How? of their project. More specifically, you might
ask them: Why is it important to address anti-Semitism and other forms of prejudice and racism? Why did you
choose these specific methods/approaches for your project? How did you conduct your project? How did it all come
together?

Next, students should consider the impact the project has and its significance to them as individuals and the
larger community. To help them reflect on this, you may ask questions such as: What did you learn from this
experience? How did you grow as an individual? What impact does your project have for others and your
community as a whole?

Step #3: Match the medium with the message!
Now that students have thought about their messaging, circle back to the various storytelling mediums
discussed in Step #1 and ask students to consider which medium(s) are best suited to deliver their message.




Final Reflections: Writing to a Survivor

Start by explaining to students that for many of the Ottawa-based Holocaust survivors, sharing their
story is important because they want to not only ensure that the memory of the Holocaust is retained
but also, that the next generation does not sit back and allow racism and discrimination to persist.
The ultimate aim is to prevent another Holocaust from happening and to work towards building a
world that values diversity, equity, and inclusion.

Now that your students have learned about the history of the Holocaust, taken in the personal
testimonies of survivors, and created a project that aims to address anti-semitism, they may want to
write a letter to one or more of the survivor(s) who may have inspired their action projects.

Be sure that your students are genuinely interested in contacting the survivor and sharing their story
with them. In their letter, they may discuss what they learned from the survivor's testimony, how
their message resonated with them, and how their action project helped to combat anti-semitism
and/or other forms of racism. If this letter writing activity is something that interests you and your
students, contact CHES to help you facilitate the exchange!









